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Today's general public is scrutinizing its governmental bodies 
and asking why they are being run in the fashion they are. Attacks 
against the system seem to come from every direction. Part of the 
criticism may be generalized hostility towards the government body 
closest to home, the public school. New school systems incorporating 
back to basics, humanism, Bible-based curriculums, and home teaching 
address some of the problems the public perceive. 
Public opinion polls declare discipline to be the number one 
problem in today's public schools. 1 School adminstrators spend much 
of their time coping with school discipline disturbances. And some 
discipline disturbances require immediate and prolonged attention, 
the resulting time restraints negatively affect administrative 
instructional and curricular leadership plans and implementation. 
Ultimately, in classrooms where there are discipline problems, disruptive 
students can often ruin the intended learning experience for the rest 
of the class. Here the problem circumvents the entire process of 
education. The teacher's lack of discipline control is a major cause 
of stress; in extreme cases, it may even cause a most talented teacher 
to leave the teaching profession. Too, discipline problems frequently 
bring parents to school on a sour note, further exasperating the problems 
earlier mentioned. 
2 
The severity of discipline problems varies from classroom to 
classroom, school to school, and school district to school district. 
Fortunately, schools are able to control most major discipline problems. 
Time and effort necessarily correlate with the school's success in 
coping with and improving the overall discipline, Various strategy 
models are currently being used, and while any might achieve the 
school's discipline control goals, all impacting aspects of each 
particular model prior to model choice and implementation must be con-
sidered. The model chosen should be that which produces the greatest 
results, has the most positive side effects, and whose outcomes 
align themselves with the school district overall goals, Determining 
how to choose an appropriate effective discipline model was the purpose 
of this research paper, 
Currently, there is no overwhelming evidence that any disciplinary 
method is superior in all educational settings. 2 Clearly, more 
research is needed to determine which models are the most effective 
at controlling discipline, and meeting individual school's educational 
goals. 
THE PROBLEM 
Two of the most popular public school discipline models are 
Canter's "Assertive Discipline113 and Glasser's "Reality Therapy; 114 
both models address control of discipline, and enhancing student 
achievement, This study addresses the amount of time a teacher.cspen9-s 
on discipline disturbances, the effectiveness of each model in controlling 
·-
3 
discipline disturbances, and the teacher's perceptions of the advantages 
and disadvantages of each model. These parameters lead to the research 
hypothesis=-
If public school teachers are trained in and apply the principles 
of "Reality Therapy" the time spent on and the teacher's effectiveness 
in controlling discipline disturbances, and the perceived advantages 
and disadvantages of the discipline model will be the same as teachers 
who are trained in and apply the principles of "Assertive Discipline". 
It is the intent of this study to determine which method is 
more effective in terms of teacher time, management of behavior in, 
and outside of the classroom in the public school, It is also hoped 
that the investigative results of this study will assist school 
adminstrators and teachers in evaluating the relative merits of two 
popular discipline models, 
ASSUMPTIONS AND DEFINITIONS 
Assumptions 
Because of the number of area school teachers who use either 
the Glasser or Canter discipline model, the opportunity exists to assess 
these models experimentally in the field, While direct observation 
by trained observers would be the best method of collecting data, the 
number of participants and cost factors lead to the use of a survey 
questionaire (see Appendix A) filled out by participating teachers, 
It was assumed that teachers should correctly identify the amount of 
time they spend, and the effectiveness of a model, on discipline 
disturbances, and that they will assess positive and negative factors 
in each discipline model. It was also assumed that eight separate 
school districts with a total of twenty-four responding teachers 
would be a large enough sample to afford valid results. 
Definitions 
Discipline disturbance in this study refers to behaviors that 
temporarily stop the intended learning experience of a student or 
class, or behaviors that distract the teacher from other activities, 
whether direct action is taken or not. 
Reality Therapy in this study refers to the theories, concepts, 
and strategies expounded in the books Reality TherapY and Schools 
Without Failure by William R. Glasser, as they pertain to school 
discipline. 
Reality Therapy teachers (R.T.) in this study refers to the 
teachers who have received training in and utilize Reality Therapy. 
Assertive Discipline in this study refers to the theories, 
concepts, and strategies expounded in the book Assertive Discipline 
by Lee Canter, as they pertain to school discipline. 
Assertive Discipline teachers (A.D.) in this study refers to 
those teachers who have received training in and utilize assertive 
Discipline. 
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DESIGN OF THE STUDY 
Research Method 
The method used in this study was a survey questionnaire. (See 
Appendix). The survey was designed to have teachers describe various 
aspects of the discipline model they were using. The survey questi-
tionnaire addressed the following general parameters: (1) discipline 
model used, (2) time spent on discipline disturbances, (3) number of 
principal and parent contacts concerning discipline disturbances, 
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(4) number of students from total that account for at least 50% of 
discipline disturbances, (5) evaluation of the model when used outside 
the regular classroom, (6) relative frequency of different types of 
discipline disturbances, (7) relative effectiveness of the different 
models for the different types of discipline disturbances, (8) perceived 
strengths and weaknesses of the model for students, teachers, and 
principals. Items 6, 7, and 8 were evaluated as they relate to 
students causing a majority of the discipline disturbances, versus 
the balance of the class. 
Teachers from as<many different schools as possible who had 
received.in-service in each of the discipline models were contacted 
and asked.to cooperate in the study. Teachers whose entire schools 
had committed themselves to the particular discipline model were 
given highest priority. Questionnaires were hand delivered and re-
trieved to improve the response rate. Teachers filled out the 
questionnaires designed to elicit information about the parameters 
6 
listed earlier. Scale responses were totaled and reported as percentages 
of total responses for that discipline style. Short answer responses 
were divided into specific categories, and reported as frequency 
distributions. 
The experimental design of the study was: 
Sg------ Tg------ o1 
Sc------ Tc------ 01 
S - teachers in schools who had selected Assertive Discipline 
C 
S - teachers in schools who had selected Reality Therapy 
g 
T - training in Canter's Assertive Discipline 
C 
T - training in Glasser's Reality Therapy 
g 
o1- observations by teachers relatin~ to discipline disturbances 
and perceived strengths and weaknesses of the model 
Limitations of the study 
Int~nal Validity Threats - Because decisions regarding selection 
of discipline styles are usually made by schools and not individuals, 
teachers could not be randomly selected for the training. Schools 
could not be randomly selected because in this case they had already 
chosen a discipline model. Because the schools had adopted a discipline 
model, the schools may be more supportive of one model over the other, 
and only those teachers who were willing to cooperate were used. 
Self-evaluation, with no training of teachers in evaluation, and not 
using trained blind observers, presents a plausible rival hypothesis 
because teachers may perceive discipline disturbances differently, 
and may not realize actual time or frequencies, or may not feel like 
giving true opinions or facts. 
External Validity Threats - Because only volunteers were used, 
the teachers deciding to assist in the survey may be avid supporters 
of one model •or another. They may be so impressed with the model 




The "Reality Therapy" Model5 
The Glasser model assumes that all persons have needs, that 
people having difficulty in relating to others are not fulfilling 
all of their needs, and do not correctly perceive the world around 
them. Every person's needs must be met, or they will suffer and be 
hurt. A person's first and basic need is to give and receive love. 
Additionally, the person must perceive self as having value to self 
and to others. This goes hand in hand with love, but also implies 
some restrictions as to behavior. The individual must evolve and 
learn to redirect behaviors that do not meet the accepted norms of 
behavior. Such individuals self-evaluation is characteristic of the 
problem solving nature of Reality Therapy. 
Children should normally learn responsibility from their parents, 
but in some families, where children do not perceive their parents as 
interested'enough to teach them the ways of responsibility, the children 
will not respond to attempts to discipline them. Parents who do not 
take the necessary time to teach their children responsibility are 
paving the way for the child's future difficulties in the 'real world'. 
A 'distressed' individual must develop in himself and others, 
the feeling that he is a worthwhile person, and to this end be in close 
contact with at least one other person who is in touch with the real 
world and having his own needs met. This person is the ambassador 
8 
necessary to guide a troubled person into reality. The more persons 
that are correctly perceiving the real world that a 'distressed' 
person comes into contact with, the better chance he has of fulfilling 
his own needs, and perceiving reality. 
The helping person from the 'real world' cannot accept 
responsibility for the behaviors of the person he is helping, as the 
helped person must learn to accept responsibility for meeting his own 
needs, and of attaining them in a fashion that does not interfere 
with others, needs attainment. 'Distressed' persons, who do not take 
this responsibility for themselves, suffer themselves, and possibly 
cause others to suffer. And it is not uncommon to find persons ful-
filling their needs by restricting other's needs attainment initially 
in our schools. Some persons who appear to be functioning well may 
9 
have only some of their needs met, but repress the behaviors of a person 
who is 'distressed.' 
Educators come into contact with these students and Reality 
Therapy prescribes a three step approach to addressing the behavior 
problems associated with them. "First, the 'real' person must become 
involved with and gain the trust of the student. The teacher then 
starts showing the student the real world and how his behavior does 
not fit in. Next, the teacher rejects the inappropriate behavior, 
but is still accepting of the student and loving. Finally, the 
teacher works to have the student identify anduuse alternate, more 
acceptable behaviors that will help him to meet his needs." 
The teacher using Reality Therapy must be human, sensitive, 
but steadfast in conviction, and not moved easily, and must not become 
emotionally involved with the student, so he can relate and understand 
the exact nature of the difficulties. The necessary trust demands 
honest communication to the student when behaviors are appropriate 
and when they are not and do not allow the student to blame anyone 
else for his unhappiness. The student alone is responsible for his 
unhappiness, not because of negative things in his life, but because 
he is not being responsible. By giving praise when appropriate, and 
gaining insight into the student's knowledge, ideas, and beliefs, 
the teacher provides a steady base for looking at reality, and 
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leading the student in the directions that allow him to become more 
responsible. The Reality Therapy teacher focuses on the specific 
behavior and not the proposed reason, and while feelings cannot be 
separated from behavior he can have the student learn new responsible 
behaviors to go with the student's feelings. Reality Therapy maintains 
that teachers can help a person more quickly by changing behaviors 
first, and using those behavior changes to assist in changing the 
more difficult attitudes. 
The Reality Therapy teacher must first develop warm and trusting, 
relationships with as many students as possible, using considerable 
time at the beginning of the year. Along with this, class meetings 
are regularly held as an instrument for discussion, and are usually 
observed by having students and the teacher sitting in a large circle. 
These meetings are ultimately used £or educational diagnosis, open-
ended meetings, and £or social problem solving meetings, but £or the 
purpose 0£ this study, we will address this last type 0£ meeting. 
One goal 0£ the classroom meeting is that the students £eel a part 
0£ the control mechanism in the educational system. Initially, as 
the groundwork is laid that will £acilitate educational learning, the 
group decides what behaviors are necessary and what behaviors work 
against the educational learning. This group, composed 0£ students 
and the teacher, create the 'rules' that they £eel will best serve 
the purposes 0£ the educational process and the group. Later, as 
behaviors are exhibited that are not acceptable, these situations 
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are discussed in the meeting, and solutions to the problem are suggested 
and evaluated personally by the concerned parties. Only behaviors are 
discussed, and punishments are not, and the teacher must control 
discussion so that people are not judging people, but only their 
behavior. The group is guided to address any problem in a 'how can we 
help you' attitude, and when success£ul, students learn that their 
peers care about them. This acceptance, or love, sets the stage £or 
meeting the individual's needs, and gives the student comidence £or 
changing his behavior. 
Since meetings cannot be held every time a student is inter£ering 
with someone else's needs acquisition, the teacher uses a strategy 
to have the student evaluate his distracting behavior immediately 
when it is observed. In this immediate response to student behavior, 
the teacher asks "What are you doing?", and has the student identify 
and clarify the exact behavior he was doing. Then the student is 
asked to make a judgement about what he is doing, and how it is 
contributing to his failure in dealing with reality, and to select 
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a more appropriate behavior with commitment to it. For some behaviors, 
the student must also suffer a punishment, and;hopefully the teacher 
and student can mutually agree on a punishment that is appropriate. 
It is stressed that the punishment is not coming from the teacher 
or the school, but is coming as a direct result of his unacceptable 
behavior. For students who cannot accept responsibility of their 
behaviors, there is also a time out room, where there is minimum 
sensory stimulation. Usually painted a bland color with only a chair 
or bench, it is an area where the students cannot meet any of their 
love or belonging needs. 
Because Reality Therapy does not ask the question 'why?', 
parents are not usually contacted about negative behavior, but are 
used to help re~ard students positively when they are cooperative. 
CHAPTER 3. 
The "Assertive Discipline" Model 6 
The Canter model draws its basic principles from the area 
of assertion training. It states that to be effective, a teacher's 
needs must be met first, and that these cannot be violated by 
any student without consequences. These rights give teachers 
the power necessary to complete the educational program. "The 
first right is to establish a classroom structure and routine 
that provides the optimal learning environment, in light of the 
teacher's own strengths and weaknesses. The second is to determine 
and request appropriate behavior from the students which meet the 
teacher's needs and encourage the positive social and educational 
development of the child. Last is to ask for help from parents, 
the principal, etc., when you need assistance with a child." 
Because today's students are at times not prepared to control their 
behavior, Canter proposed that children have rights as students 
that include: ·"the right to have a teacher who is in a position 
to and will help the student limit his inappropriate self-
distructive behavior, to have a teacher who is in the position 
to, and will provide the child with positive support for his 
appropriate behavior, and the ability to choose how to behave and 
know the consequences that will follow." 
To be effective, teachers need the self-confidence necessary 
13 
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to refuse a request, to give and receive a complaint, to give negative 
interpersonal feedback, to be able to stand up for personal rights 
"under fire", and to be comfortable making demands on others. The 
goals for teachers using Assertive Discipline are to be able to: 
" •• discriminate between effective and noneffective response styles 
of teachers, be aware of their personal roadblocks to becoming assertive, 
identify their own wants and needs in the classroom, describe cognitive 
and behavioral procedures which can help change their ineffective 
response styles, and describe the skills a teacher needs to express 
their feelings and wants." 
Canter sees school discipline being controlled by three 
responses to student attitudes: non-assertive, hostile, and assertive. 
Non-assertive teachers are prone to ask students to accomplish an 
immediate behavior goal, when they should demand, and make statements 
which do not specifically state the behavior the teachers wants to 
happen. They may make demands, but do not back up the demands with 
any consequences that impress upon the student that he should eliminate 
the behavior, demand the student to stop, and threaten to follow 
r 
through, but do not do so, ignore the behavior, or wait until much 
later when actions to change behavior may lose their impact, 
The hostile teacher uses negative put downs, which only reduce 
the student's self concept and do not express the behavior that the 
teacher wants, They express their negative value judgements of the 
students and/or their behavior, and may threaten the child in an 
angry manner with no evidence of consistent follow-through. They 
may also use follow-through consequences which are overly severe, 
or even physically respond to a student out of anger. 
Assertive teachers clearly express what they want, set rules, 
and the consequences for not following them, and follow through when 
inappropriate behaviors are exhibited. Also, assertive teachers 
accept the reality that in some cases help from peers, the principal, 
and parents must be sought. 
In the actual classroom, assertive teachers may establish 
five basic expected behaviors such as: "(1) follow directions, 
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(2) complete all assignments, (3) do not leave your seat without 
permission, (4) work independently, and (5) keep hands, feet, and 
objects to oneself." These would constitute the behaviors that would 
allow the teacher to meet her needs, and also allow the student's needs 
to be met, and are ones that many teachers would identify as valid. 
Assertive Discipline describes a system that sees that these behaviors 
are observed: there must be a clear and concise communication as to 
what behaviors the teacher wants; the teacher must verbally assert 
self when behaviors are exhibited that are not satisfactory or when 
positive behaviors are exhibited; the teacher must follow through 
on verbal responses with appropriate consequences; and the teacher 
must effectively plan ahead on all possible developments of those 
consequences, with all persons involved. 
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In making a demand to a student exhibiting unacceptable behavior, 
the teacher should never make a demand that will not be carried through, 
and when making a demand use eye contact, hand gestures, using the 
student's name, and touching the student to display the teacher's 
resolve in the situation. When presented with a demand, students 
will often accuse the teacher of not liking them, start crying, act 
belligerent, or say they are sorry and ask for another chance. The 
teacher, however, repeats the demand like a 'broken record,' up to 
three times, and if the behavior does not change, the teacher must follow 
through with the consequence,. for that particular inappropriate behavior. 
The consequence is treated as a choice the student has made because 
of his behavior. These consequences should meet six basic criteria. 
They should be: "(1) one the teacher is comfortable with, (2) some-
thing the student does not like, but is not physically or psychologically 
harmful, (3) provided to the student as a choice, (4) provided as soon 
as possible as the child chooses to disregard the teacher's request, 
(5) provided in a matter-of-fact manner without screaming or yelling, 
and (6) provided everytime the student disregards the teacher's limits." 
The attitude of the teacher should be, "I care too much about you as 
an:·.individual to allow you to act in this inappropriate, self-destructive 
manner." Typical limit setting consequences are: "time-out or isolation, 
removal of a privilege or positive activity, detention after school, 
being sent to the principal's office, or making arrangements to provide 
negative consequences at home." In some instances, it may be helpful 
to have the student sent to time out in another classroom because 
in this consequence, the teacher always has a place to send the 
student, students dislike being sent from their class, newness usually 
makes them behave accordingly, and it is an easy consequence to use. 
At other times teachers may use a tape recorder to record disturbances 
by placing the tape recorder near the student and turning it oncin 
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his presence. Students do not like being recorded, and if they do 
disrupt, the tape may provide evidence for reluctant principals and 
parents. Systematic exclusion is for extreme cases and requires 
whole-hearted support of the principal and parents. The child is 
physically removed from the school and sent home. It shows strong 
teacher-parent support and communication, and also is usually negatively 
reinforcing for the student. If the limit setting consequences are 
to work, the teacher must: "(1) not assume the behaviors of others, 
(e.g. principals or parents) (2) anticipate possible problems that 
might occur, (3) leave nothing in the system in doubt, and (4) not 
approach the child with the consequence until the follow through plan 
is completely prepared." With any confrontation, the teacher must 
have the assertiveness to carry the limit setting follow through all 
the way to completion to be successful. 
In the "Assertive Discipline" model, teachers are to spend 
considerable time on positive assertion, with the ·positive reinforcers 
maximizing the teacher's influence with regard to student behavior, 
reducing the :frequency of' problem behaviors, and creating a more 
18 
positive classroom climate. Positive responses should be: (1) comfort-
able to the teacher, (2) enjoyable and wanted by the student, (3) 
provided as soon as possible after the student chooses to behave 
appropriately, (4) provided as often as possible, and (5) planned out 
before being used. Positive responses may be: time with the teacher, 
positive notes or phone calls home, awards, special privileges, 
material consequences, or positive follow throughs at home. Typically, 
these positive responses are set up in a contractural arrangement. 
Because in "Assertive Discipline" classroom management is 
important, teachers should treat it as a separate learning area with 
lesson plans, and planning time devoted to it. Potential problem 
areas are considered, and exact plans laid as to how they will be 
controlled or avoided. 
A typical "Assertive Discipline" managed classroom might have 
the following consequences: "For one disruption, a check mark is 
placed after his name. Each check mark received means ten minutes 
detention after school. Two check marks received mean that the student's 
parents will be called that night, and three check marks mean that 
the student will be sent to the principal's::.office. Violent disruptors 
will go immediately to the principal's office." For periods without 
disturbances, the tea?her may recognize them by giving token positive 
reinforcers to the class, putting marbles in a jar, spelling out secret 
words one letter at a time, or completing a reinforcer's pictures line 
by line. Students may earn a popcorn party, grab bags, or rent out 
19 
classroom valuables. 
Teachers can best prepare for Assertive Discipline by role 
playing confrontation strategies with other teachers, mentally practicing 
how to react to anticipated problems, writing down as much as possible 
about disturbances, giving positive self-evaluations, and practicing 
relaxation technique. 
In dealing with principals and parents, teachers must use the 
same assertive techniques to relay the message that they mean business. 
The teacher should assert self immediately, have definite conference 
goals, objectives, and rationale, and know the consequences they feel 
will occur if the parents or principal will not cooperate. A documenta-
tion of pertinent information can be very helpful in many cases. Canter 
says that "Assertive Discipline is the teacher's decision to be in 
control of the classroom." 
CHAPTER 4 
Review of Literature 
RELATED RESEARCH 
Discipline has been declared the major problem in the public 
schools in ten of eleven public Gallup Polls between 1969 and 1980. 
Many concepts of discipline control have been conceptualized and 
promoted, but there has not been much large scale research in the 
area. Thirteen current models and their proponents, along with a 
date, have been included in the following list: self concept, Purey 
1978; communication skills, Ginott, 1972; natural and logical consequences, 
Driekurs, 1971; values clarification, Simon, 1972; teacher effectiveness 
training, Gordon, 1974; transactional analysis, Ernst·~: 1972; L.E.A.S.T. 
approach, Carkhuff, 1978, Project Teach, Project Teach, 1977; behavior 
modification, Skinner, 1968; Dare to Discipline, Dobson, 1971; rationale 
emotive education, Knaus, 1974; Reality Therapy, Glasser, 1965; and 
Assertive Discipline, Canter, 1976. 7 
Dean L. Stoffer perfonned a study that de<;1,lt with'remedial 
behavior procedures with students that met one of the follo~ing 
criteria: "behavior problems (interpersonal difficulties, lack of 
self concept, withdrawal, defiance of authority, aggression, etc.), 
IQ's of eighty or above, been retained at least once, had achieved 
•. 
two to four years behind their chronological age as compared on 
standardized tests, or had failing or marginal grades." The study 
20 
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supported the hypothesis that non-possessive warmth and accurate empathy, 
both rated and perceived, were important elements of the theraputic 
relationship for elementary school children who were experiencing 
academic and behavioral problems. School volunteers, who had the 
qualities mentioned above, had a theraputic effect upon the children 
with whom they worked, while persons not warm and understanding had 
little permanent effect on children who demonstrated behavior and aca-
demic problems. 8 
In an Iowa study, teachers who had exhibited humanistic 
qualities reported fewer unresolvable conflicts with pupils. None 
of the variables of sex, experience, parental status, educational 
level, teaching assignment level, or contact with pupils, approached 
the relationship established by the control idealogy. Using the 
Pupil Ideology Control Form, which distinguished between humanistic 
teachers on one hand and custodial teachers on the other, teachers 
were ranked and then divided at the median. The humanistic teachers 
in the study had 213 referrals to the principal, while the custodial 
teachers had 1448. This study dealt only with referrals to the 
principal's office. 9 
A 1978 study examined several popular models of discipline 
theory. The models were evaluated along a continuum of power distributed 
between the teacher and the student, and by placement of key concepts 
of the three theoretical positions. The three divisions of models 
were the non-interventionists, the interactionalists, and the 
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behaviorists. The authors maintained that in some schools today students 
were so diverse that teachers have found that one model would work with 
some students, and not with others, The teacher should consider 
her needs, the needs of the students, and ultimate effect of a model 
on the student's entry into society, before engaging in a particular 
model. Also, as it has been necessary in some instances to use a 
different model, teachers should be familiar with all models that can 
be effective.10 
A study of inner city schools found two forces outside the 
school as having considerable influence over the pupil, These forces, 
the pupil's home environment and the community value system, were 
likely to remain factors that the public schools have little influence 
over, Therefore, the schools should not spend time blaming them, but 
should set up discipline systems that work in spite of these control 
factors. In comparing factors that allowed sixteen of one hundred 
thirty-one elementary schools in the inner city to achieve above 
expectations on standardized basic skills tests, researchers found 
that school attitude was such that teachers were actively teaching 
and principals provided strong positive leadership and support of 
the staff, and teachers in these schools set the stage for many 
learning experiences and actually sought to maximize their instructional 
time. -Teachers were more efficient at attaining a quantitative 
. ·, 
percentagecof teacher time on instruction, were said to be 'strong,' 
often had an effective set of classroom rules and regulations, and 
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put down discipline disturbances quickly by procedures ranging from 
praise, punishment, occasionally ignoring, contingency contracting, 
loss of privileges, time out, to a combination of these techniques. 11 
Thomas Lasley coined a new phrase, 'faceworking,' a procedure 
where teachers changed student's behavior while allowing the student 
to retain his self esteem with the group. It involved allowing the 
tough to remain tough, and not 'going after' students who were not 
seriously disrupting the class, if they ultimately complied with the 
class rules. Using mild humor, and excusing, the teacher and the 
student were allowed,to save face. Faceworking was not appropriate 
in all situations, but could be used in some situations without creating 
nfl . t 12 unnecessary co 1c s. 
Simon L. Johnson spent five years researching, conducting 
teacher.workshops, and working with teachers in a search to find 
ways to create better learning environments. As the causes of 
discipline problems were discussed, four deficiencies were named: 
"(1) lack of effective leadership, (2) poor teacher organization, 
(3) lack of basic operational principles in the classroom, and 
(4) failure to recognize characteristics of potentially disruptive 
students." The opposites of these then were the goals for an 
effective discipline program. Characteristics of potentially 
disruptive students included: "(1) insecurity, (2) short attention 
span, (3) quick to anger, (4) low motivation, (5) tardiness, (6) extreme 
fear of failure, (7) reading two to four years retarded, (8) bullies 
smaller students, (9) balks at assignments, (10) refuses help, 
(11) associates with students identified as behavioral problems, 
or (12) has little respect for parents," Teachers and principals, 
by assessing their strengths and by being willing to change, could 
improve their discipline without spendin~ considerable amounts of 
money. 13 
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Thomas J. Lasley explained that many problems in school's 
classroom discipline may be directed towards the lack of effective 
preservice education in discipline for teachers. Some schools explained 
all current models in an eclectic approach, some chose only to 
teach a given model, while other institutions did not address the 
problem at all. Written material could not replace the actual problem 
solving nature of effective classroom management, and Mr. Lasley 
set four goals for discipline training in a teacher education program: 
"preteachers should be able to develop and implement a workable set 
of rules, rules should be taught to the class so that those affected 
know what behavior is expected, and rules should be reasonable, 
necessary, and enforceable. Preteachers should be able to list 
appropriate behaviors, react quickly and persistently to disruptive 
behaviors, and attack the problem immediately to set the classroom 
tone and discourage further development of problems." Preteachers 
should be able to structure classroom activities and monitor student 
work to minimize disruptive behaviors, and be trained to respond to 
problem behavior without belittling the student exhibiting the 
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behavior. Punitive teachers actually manifested more aggression in 
their students than non-punitive teachers. If institutions of higher 
learning could accomplish these goals for pre-service teachers, then 
classroom discipline management could be dramatically improved for 
b . . t h 14 eginning eac ers. 
Researchers studied the teaching style and its effect on 
emotionally disturbed (E) and non-emotionally disturbed (non E) 
children in regular classrooms grades 1-5. The authors found that 
both groups' behaviors varied with the setting, and that the amount 
of school appropriate behaviors for one group positively related in 
degree, to the amount of school appropriate behavior by the other. 
Also, teachers who were successful in managing the emotionally disturbed 
children, were generally successful in managing any classroom. The 
teachers who managed the surface behaviors of children in their 
classrooms, :'had a lower deviancy rate with the 'E' students, and also, 
the 'non E' students were less likely to be drawn into disrupting 
behaviors. Regarding desist orders, clarity, firmness, etc., did 
not positively relate to the target students stoppage of behavior, 
or taking up the prescribed task. Therefore, for the majority of 
deviant behaviors, the manner, as such, of meeting the disturbances 
was not significant. 'With-it-ness,' the perception of students 
that the teacher knows what is going on in the classroom, correlated 
positively with low deviancy and high task achievement with all 
students. The 'with-it-ness' required not only that the teacher 
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knows what was going on, but that the teacher communicated this fact 
to the class. Another source of disturbances was the transition times 
during the day. Mismanagement of these transition times correlated 
highly with disturbances. The authors found that attention span, 
and variety of subjects were not significant factors in classroom 
disturbances. The study raised questions about personality tests 
used in interviewing teachers, home-school relationships, and group 
rather than individual management in classroom. 15 
A number of studies have shown positive relationships between 
self concept ~~d school achievement and behavior, and in this study, 
three self concept scales were used, and five school behavior and 
achievement groupings were observed. With some reservations as to 
its external validity, the researchers found high self concept students 
appeared more confident about making choices about learning activities, 
and were more likely to persevere at a task. Discrepancies between a 
self-evaluation of self concept, and a peer evaluation of a student's 
self concept were found and typically the self-evaluation was a better 
predictor of achievement and behavior. 16 
Stephen W. Tonelson suggested there was a 'secret curriculum' in 
every classroom, and this was the teacher's own lived values and 
convictions. It was learned by the students as well as the normal 
curriculum, and research suggested that there was a relationship between 
the secret curriculum and students outcomes. As positive self concepts 
for students are necessary for healthy personality development, so 
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effective teachers must also have a healthy self concept. Several 
parametersof self concept were self esteem, competence, self acceptance, 
and congruence between a person's perceived real and ideals selves. 
For teachers, what they believed and what they did were instrumental in 
the relationship they had with their students, and -it was only thro~h 
the teacher's understanding and acceptance of self, that he was able 
to facilitate the process of students getting to know themselves. 
Also, a teacher needed to have essentially positive and realistic 
attitudes about themselves and their abilities, before they were able 
to reach out to like and respect others. This respect, liking, acceptance, 
and essentially acceptable attitude_toward himself, was necessary to 
building positive and realistic self concepts in his students. The 
'secret curriculum,' which was a component of the psychological 
environment, was the moral ideology of the teachers and principal 
·that was translated into a working social atmosphere which influenced 
the students. "Three characteristics of a classroom with a healthy 
pyschological atmosphere were: (1). warmth, (2) acceptance, and (3) 
permissiveness." A warm atmosphere was one where the individual felt 
he was respected as a unique individual, an accepting atmosphere is 
where students were accepted as people with both dignity and w.orth,-
and a permissive atmosphere was where students were allowed the freedom 
to explore, to have ideas, beliefs, and values. "Six factors then 
that facilitate improved.self concept were challenge, respect, warmth, 
control, success, and freedom." A student's self-image was enhanced 
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by treatment that tells him he is good. 17 
B. Orthanel Smith quoted research showing that clarity of control 
techniques, telling students what they are doing wrong, and telling 
the child how to stop it, was apt to be successful in handling discipline 
disturbances, without affecting student anxiety. Also, inconsistent 
behavior by an authoritarian teacher was less likely to arouse hostility 
than inconsistent behavior by a democratic teacher. When teachers were 
firm about handling disruptions, but not threatening, children not ex-
hibiting the disruptive behavior were likely not to misbehave. 18 
Examiners of recent research suggested that under pressure of 
court decision, legislative mandates, mass media exposure, and a 
rapid social climate change, the contemporary teacher confronted students 
with conflicting needs and divergent value systems. Fortunately as 
discipline problems have intensified, so have attempts to provide 
assistance. Most writing in the field of student discipline had 
assumed an emetic approach which prescribed·a "whatever works" direction. 
The "ecletic-developmental" approach was loosely based upon Piaget's 
developmental stages of moral reasoning: "(1) basic disciplinary 
stage in which the students listen, follow directions, and ask 
questions when they don't understand, (2) constructive stage where 
students work cooperatively, take the role of others, and understand 
concepts of justice and (3) generative stage, in which students can 
operate autonomously, responsibly, and make choices when rules do 
not apply." In developing classroom management and discipline, 
the study proposed a three dimensional approach; (1) theoretical 
foundations for understanding student behavior, key factors necessary 
for the prevention of disciplinary problems, and a wide range of 
techniques and specific methods for dealing with disciplinary 
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problems should be investigated. Public officials were confused as 
they searched for effective policies arrl. procedures for combating 
school discipline problems because of a lack of resources for the 
implementation of new strategies, and pressure from taxpayers, parents, 
and educational critics for quick solutions. "This causes schools to 
initiate strategies which may be ineffective and which about there 
has been little or no time for thorough research." Teachers have 
led the charge for the development of concrete remedies because they 
have keenly known the approaching crisis in school discipline. There 
appeared to be no easy solutions in approaching school discipline, and 
there was a shortage of carefully designed major research efforts. The 
direction~of the future seemed to be a gradual movement towards a 
more restrictive and prescriptive discipline policy that emphasizes 
improved classroom communications. While discipline was seen by many 
as a management problem, researchers believed that solutions must 
incorporate concepts of self direction, social responsibility, and 
that discipline must be viewed as an educational problem. Research 
and theory linking disciplinary concerns to the broader purposes of 
education were much needed and educators must address the relationship 
between discipline and the fundamental goals of responsible citizenship 
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in a free society.19 
SUMMARY 
Discipline was seen by the public and many teachers as an 
area of immediate concern. Discipline was more than quiet working 
children, and relates in many ways to justice, democracy, and how 
individuals related to the rules that our society places on individuals. 
Students and teachers from different environments could relate differently 
to different discipline styles, but it may have been that a continuum 
of personal discipline would evolve, just as there were continuums 
in mathematics. Future research may even suggest that personal 
discipline should be a new curricular area, and that we will 
individualize and prescribe discipline not only for different students 
with deviant behaviors, but effort may be directed towards students 
moving beyond the minimum standards that teachers may be content 
with. 
Basic control was absolutely necessary for meaningful learning. 
Firmness without threatening, clarity, and immediate communications 
were factors enhancing teacher control. Teacher 'strength,' effective 
rules, and a variety of positive and negative reinforcers were observed 
characteristics of effective inner city school teachers, and these 
teachers also had positive supportive leadership, an attitude of 
maximizing instructional time, and dealt with multi-ethnic and varied 
sociometric students. 
Management of transition times and a teacher's 'with-it-ness' 
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as to classroom behavior, were crucial in effective classroom management 
in classes with emotionally disturbed and regular students, Attention 
span and variety of activities did not relate significantly with 
classroom disturbances, while effectiveness of managing emotionally 
disturbed children closely approximated effectiveness with regular 
students for teachers in those classrooms, 
In elementary classrooms, children who had positive self concepts 
had better achievement, longer time on task, and fewer behavior 
problems, They also were more confident about making learning activity 
choices, 'Faceworking' was a strategy to reduce open conflicts in the 
classroom by not challenging a student's public image when they rearranged 
their behavior to comply with teacher standards, The 'secret curriculum' 
of a class was closely tied to a teacher's self concept, The teacher 
who exhibited a positive self concept would be better able to provide 
classroom environments that foster student self concept improvement, 
Many school classroom discipline problems may be related to 
the lack of meaningful experience in classroom management in current 
teacher education programs, and these programs should include the 
development, implementation, communication of, reasonableness, and 
strategies of classroom management techniques, Teachers who received 
high humanistic marks on the Pupil Control Ideology Form, had markedly 
lower number of referrals to the principal's office than teachers 
with low humanistic marks, Four characteristics found in ineffective 
classroom management classrooms were lack of effective leadership, 
poor organization, lack~of basic operational principles in the class-
room, and inability to recognize characteristics of potentially 
disruptive students. 
Effective classroom management is possible where all persons 




TIME, FREQUENCIES, .. AND EFFECTIVENESS 
Since one aspect of effectiveness may be the amount of time 
a teacher spends on discipline disturbances, two questions on time 
were asked. They were "How much in class-time is spent daily to 
control discipline disturbances?," and "How much out-of-class teacher 
time is spent weekly to control discipline disturbances?," It was 
concluded that there are not significant differences in in-class 
time spent on discipline disturbances for the two models (see Table 1). 
However, out-of-class teacher time spent on discipline was noticeably 
higher for teachers using "Reality Therapy'than for teachers using 
"Assertive Discipline" (see Table 2). 
Table 1. How much in-class time is spent daily to control 
discipline disturbances? R.T. = Glasser's "Reality Therapy," 
A.D. = Canter's "Assertive Discipline" 
R.T. % A.D. % 
0-5 minutes 56 43 
5-15 minutes 33 50 
15-30 minutes 0 0 
30-45 minutes 11 0 
more 0 7 
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Table 2. How much of class teacher time is spent weekly to 
control discipline disturbances? 
J.Ine suen t . in minu t es . . 0 RT % . . 0 AD % 
0-10 minutes 25 43 
10-30 minutes 13 50 
.)U-4,'.;) minutes ,'.;)U u 
45-60 minutes 13 7 
more 0 0 
Another aspect of the effectiveness of a discipline model is 
the number of referrals to the principal, and the number of principal 
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or pa.rent contacts made concerning discipline disturbances. These 
questions were asked: "How many times did you send any student monthly 
to see the principal about discipline disturbances?," and "How many 
parent contacts do you make monthly concerning discipline disturbances?" 
Regarding Principal and Parent Contacts, both groups reported 0-4 
contacts monthly for principal referrals (see Table 3), principal 
contacts (see Table 4), and pa.rent contacts (see Table 5). The data 
suggests both models are effective in controlling room suspensions, 
and minimize the necessity for principal and parent conferences concerning 
discipline disturbances. 
·-
Table J. How many•times do you send any student monthly to see the 
principal about discipline disturbances? 
number of times R.T.% A.D.% 
0-4 100 100 
5-8 0 0 
9-12 0 0 
1J-16 0 0 
more 0 0 
Table 4. How many principal contacts do you make monthly to confer 
about discipline disturbances? 
number of times R.T.% A,D,% 
0-4 100 100 
5-8 0 0 
9-12 0 0 
13-16 0 0 
more 0 0 
Table 5, How many parent contacts do you make monthly concerning 
discipline disturbances? 
number of times R.T.% A,D,% 
0-4 100 100 
5-8 0 0 
9-12 0 0 
13-16 0 0 
more 0 0 
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Some students create more disturbances than others. Do the 
number of students creating the majority of discipline disturbances 
differ from one model to another? Question 6 asks, "How many students 
in your class account for at least 5CY% of the time you spend on 
discipline disturbances?" The results show that there is no 
significant difference in the number of students for the two groups 
of teachers that create the majority of discipline disturbances. 
(see Table 6.) 
Table 6. How many students in your class account for at least 5CY% 
of the time you spend on discipline disturbances? 
number of students R.T. % A.D. % 
0-2 .3.3 29 
.3-5 67 64 
6-8 0 7 
9-11 0 0 
more 0 0 
If a discipline model is effective in the classroom, how do 
students relate to it outside the regular classroom, and how do 
students who are not in your classroom respond to your use of the 
discipline model with them? Also, can student acceptance and self-
discipline be tested outside the classroom? Two questions were asked 
in these areas, "With regard to your regular class or students, how 
effective do you feel your discipline style is when you are outside 
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the regular classroom compared to when you are inside your regular 
classroom?" and "How do students whom you have never had respond to 
your discipline style in handling discipline disturbances". For a 
teacher's regular class, outside of the classroom, Assertive Discipline 
did not rate as high. Over 50% of the Reality Therapy teachers rated 
effectiveness 'just as good', with the remaining teachers scoring 
it 'almost as good'. Forty-three percent of Assertive Discipline 
teachers felt their model was 'just as good', with 29% saying 'almost 
as good', and 29% saying 'not as good'. (see Table 7.) 
Table 7. With regard to your regular class or students, how 
effective do you feel your discipline style is when 
you are outside the regular classroom compared to when 
you are inside your regular classroom? 
effectiveness R.T. % A.D. % 
not as good 0 29 
almost as good 44 29 
.iust as good 56 41 
a little better 0 0 
other 0 0 
Teachers frequently deal with students who are not in their 
regular class, and whom they have never had in their classroom. 
Effectiveness for these students could relate to discipline 
disturbances in the lunchroom, halls, playground, etc. In the survey, 
the results of each model were virtually the same. (see Table 8,) 
Table 8. How do students whom you have never had respond to your 
discipline style in handling discipline disturbances? 
response . . 0 RT % . . 0 AD % 
excellent 11 14 
fairly ,good 56 57 
acce-ptable .3.3 29 
not too well 0 0 
·'• 
other 0 0 
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Effectiveness of a discipline model may be different for 
different types of discipline disturbances. For the purposes of this 
study, we have divided these disturbances into six different categories. 
The following discipline disturbance area code letters will be used 
for tables 9 - 16. 
CODE LETTER DISCIPLINE DISTURBANCE AREA 
A student-student talk or disagreements 
B unattentive student or not listening to instructions 
C students do not have materials ready that they should have 
D student foolishness, clowning around 
E pushing, shoving, hitting 
F student attempting to re-direct classroom activities 
A valid question of this study is, do the types of discipline 
disturbances in each of the models differ in relative frequency and 
according to the type of student? The group of students accounting 
for at least 50% of the discipline disturbances are referred to as 
'BETA' students, and the students in the balance of the class are 
referred to as 'ALPHA' students. For ALPHA students in each model, 
the first two ni0st common areas of disturbance were the same. (see 
Table 9.) For BETA students, the most common area was the same, 
while the second most frequent area for Assertive Discipline was 
'students not having materials ready', and the second most frequent 
area for Reality Therapy was 'pushing, shoving, and hitting'. (see 
Table 10.) 
Table 9. Relative frequencies of discipline disturbance areas for 
ALPHA students. 
area frequency rating percentages 
1st 2nd Jrd 4th 5th 6th 
RT AD .. RT AD RT AD RT AD RT AD RT AD 
A 50 64 0 0 17 27 17 0 17 9 0 0 
B 17 16 50 45 33 18 0 0 0 0 0 0 
C 17 0 50 27 17 18 0 36 17 9 0 9 
D 0 0 0 9 17 36 33 36 33 18 17 0 
E b 0 0 0 17 0 17 9 17 45 50 45 
F 17 0 0 18 0 0 33 18 17 18 33 45 
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Table 10. Relative frequencies of discipline disturbance areas 
for BETA students. 
area frequency rating percentages 
1st 2nd 3rd 4th 5th 6th 
RT AD RT· AD RT AD, RT AD RT AD RT; AD 
A 29 36 29 :9 14 9 14. 9 14 56 0 0 
B 29 27 29 27 0 9 29 3b 14-. 0 0 0 . 
C f4 ,..Ts 0 36 14 9 14 9 29 18 29 9 
D 14- lts 4-3 HJ 29 4-5 14- le 0 0 0 0 
E 0 0 0 0 29 27 14 27 0 18 57 27 .. 
F 14 0 0 9 14 0 14 0 43 27 14 64 
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Different discipline models may be more effective, depending 
upon the nature of the discipline disturbance and the student involved. 
The second question on page 2 of the survey seeks to have the teacher 
evaluate the effectiveness of their discipline model for each area 
of discipline disturbance for immediate and future behaviors. 
Teachers rated the effectiveness of their discipline model 
in stopping the six areas of discipline disturbance. Each was rated 
good, acceptable, or poor. For ALPHA students, effectiveness of 
each model in stopping the disturbance area was nearly the same, 
except for 'students having materials ready that they should have.' 
In this area, Assertive Discipline had twice the percentage of teachers 
rating it,as 'good' as did Reality Therapy (see Table 11). 
Table 11. Effectiveness in stopping the discipline disturbance for 
ALPHA students 
n· t ba lS ur nee area G d 00 A t bl ccep· a e p oor· 
RT% ATYlo RT% AD% RT% ATYlo 
A 100 100 0 0 0 0 
B 78 85 22 15 0 8 
C 44 92 56 8 0 0 
D 89 100 11 0 0 0 
E 89 100 0 0 11 0 
F 100 92 0 8 0 0 
For BETA students, results were again very similiar for the 
discipline models." (see Table 12.) 
Table 12. Effectiveness in stopping the discipline disturbance for 
BETA students 
D" t ba nee area lS ur G d 00 A t bl ccep a e p oor 
RT% ATYlo RT% Aff'lo RT% AD% 
A 56 69 44 '31 0 0 
B 33 38 56 46 11 15 
C . 11 46 44 46 22 8 
D 56 66 11 38 14 0 
E 67 69 22 31 11 0 
F 67 69 22 31 11 0 
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While effectiveness in stopping the disturbance is of major 
importance, the survey also asked the discipline model's effectiveness 
in stopping future disturbances in the same area. For ALPHA students, 
Reality Therapy teachers scored their model eleven to thirty percentage 
points higher in the 'good' category for the six areas. (see Table 13.) 
Table 13. Effectiveness in stopping future discipline disturbances 
for ALPHA students 
n· t ba J.S ur nee area G d 00 A t bl cceu a e p oor 
R'I% AD1/, R'I% Arf/o R'I% Arf/o 
A 100 69 0 31 0 0 
B BE 62 13 31 0 8 
C 88 77 13 23 0 0 
D 100 77 0 2.3 0 0 
E 10( 69 0 31 0 0 
F 10( 69 0 31 0 0 
,For BEI'A students, Reality Therapy teachers again scored their 
model significantly better for stopping future disturbances, except 
for the area of 'unattentive student, or not listening to instructions' 
and 'student not having materials ready when they should have'. 
(see Table 14.) 
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Table 14. Effectiveness in stopping future discipline disturbances 
for BETA students 
n· t ba J.S ur nee area G d 00 A t bl ccep· a e p oor 
R'I% AI'f'/4 R'I% AI'f'/4 R'I% AI'f'/4 
A 75 31 25 54 0 15 
B 37 31 50 46 13 23 
C 37 31 50 54 13 15 
D 50 '31 50 62 0 8 
E 88 38 1 '3 54 0 8 
F 63 46 37 46 0 8 
The time it takes to stop a discipline disturbance would have 
to be considered in the effectivenss of a discipline model, as it 
directly relates to the amount of instructional time available for 
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the teacher. The first questions on page 3 of the survey seeks to 
evaluate the time necessary for stopping disturbances in each of the 
problem areas. For ALPHA students, except for two categories, Assertive 
Discipline teachers got faster results. 'Students not having their 
materials ready when they should have', was rated about the same for 
the two models, and for 'unattentive students, or not listening to 
directions', Reality Therapy teachers scored their model as taking 
less time. (see Table 15.) 
Table 15, How much time is required to stop discipline disturbances 
in each area for ALPHA students 
Disturbance area Time in seconds 
0-5 5-15 ·15-60 longer 
RT% AD% RT% AD% RT% AIY/o RT% AD% 
A 67 85 'B 8 0 8 0 0 
B 89 62 11 31 0 0 0 8 
C · .. 56 -54 44 15 o. 31 0 0 
D 78 92 11 0 11 8 0 0 
E 56 85 22 8 22 8 0 0 
F 67 85 33 15 0 0 0 0 
BETA students generally took longer for both discipline models, 
and results were similiar. The 'unattentive student, or not listening 
to directions' area was the exception with Reality Therapy teachers 
rating a smaller amount of time necessary than with the Assertive 
Discipline teachers. (see Table 16,) 
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Table 16. How much time is required to stop discipline disturbances 
in each area for BETA students 
Disturbance area Time in seconds 
0-5 5-15 15-60 longer 
R'lio AfY/o R'l';o AD% R'lo/o AfY/o R'lo/o AJYfo 
A 22 31 33 31 22 38 22 0 
B 56 8 22 54 11 23 11 15 
C . 33 15 22 23 33 46 11 15 
D 11 23 44 46 33 15 11 15 
E 33 38 22 31 22 15 22 15 
F 33 38 33 62 22 0 11 0 
Personal Feelings About The Models 
Personal feelings about a discipline model may reveal the 
relative merits for all concerned. By categorizing the results to 
the personal·feelings questions on page 3, and noting the frequency 
to each category, general trends and concepts may be indicated. 
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Advantages for students as seen by the two groups were 
noticeably different. Reality Therapy teachers listed (1) student 
acceptance of responsibility for their own behavior, and (2) improved 
self concept, as the most frequent advantages for their students. 
Assertive Discipline teachers noted (1) knowledge of consequences, 
and (2) knowledge of rules as the two top advantages (see Table 17). 
Table 17, Frequencies of perceived advantages for students 




sibility for their own 
behavior 
improves student self 
concept 
Number Assertive Disci line 
5 
4 
student knows consequences 
of disruptive behavior 




focus on positive adtion 3 emphasizes positive 
more prod~ctive learning 
time 




1 name their own punish-
ment 







1 good feelings 
1 more self problem solving 
1 less teacher nagging 
-
For the teachers, advantages were also different. For Reality 
Therapy teachers, (1) ignoring causes of behavior and looking at positive 
influence, and (2) students becoming self-managers, were the major 
teacher advantages. (1) Easy maintenance and (2) discipline consistency, 
were the major advantages for Assertive Discipline teachers (see Table 18). 










ignore the cause of behavior 
and look at positive influence 
students become self managers 
confrontations disappear, cool-
ness and rational actions 
increased student-teacher rapport 
minimal class management time 
builds staff confidence 
better teacher self-confidence 
warm classroom atmosphere 
it works 









easy to maintain 
discipline consistency 










For perceived advantages of the principals, fewer discipline 
referrals received 'top billing' in both discipline model areas. 
Reality Therapy teachers also rated highly (2) gain in student respect 
and rapport, and (3) the move from disciplinarian, to supportive and 
positive reinforcement person (see Table 19). 
·-
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Number Assertive Disci line 
Fewer Discipline 
referrals 
gain student respect 
and rapport 
moves from disciplinarian 
to supportive and positive 
reinforcement person 
supportive of teacher 
flexibility in dealing with 
problems 
11 fewer discipline problems 
•to deal with 
1 fewer parent phone calls 
Disadvantages were also listed by the 1 subjects. For students, 
Reality Therapy teachers noted (1) none and (2) initial adjustment 
problems equaJ.ly as major disadvantages. Assertive Discipline teachers' 
only multiple response was 'none.' (see Table 20) 










initially students may 
have difficulty working 
through their problems 
none 
behavior modification 
doesn't always work 
time out isolates student 
from group 
some students give up 
problem solving too 
easily 
some students have 
difficulty expressing 
themselves 
solution at times must be 
immediate 
many adults cannot accept 









Assertive Disci line 
none 
some students require 
longer adjustment time 
can be difficult to call 
parents 
some students concentrate 
on checks or punches instead 
of behavior 
time it takes 
students could have more 
input in rules 
Teacher disadvantages for Reality Therapy teachers were (1) takes 
a lot of teacher time, and (2) none. Assertive Discipline teachers gave 
(1) none, and (2) time consuming as major disadvantages (see Table 21). 
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Table 21. Frequencies of Perceived Disadvantages for Teachers 
Number Realit Thera 
6 takes a lot of time 
3 none 
1 if not consistent, 
behavior modification 
can be difficult 
1 takes teacher 
committment 
1 teacher cannot get mad 
Number Assertive Disci line 
5 none 
4 time consuming 
2 teacher has to keep 
cool 
1 belligerent students do 
not accept responsibility 
and still blame teacher 
1 students need time to 
adjust 
1 teachers make more calls 
to parents 
Principal's disadvantages in Reality Therapy were (1) 'none,' 
(2) 'hard to sell staff wide and maintain consistency of staff members,' 
and (3) 'not always aware of student discipline problems.' Assertive 
Discipline teachers expressed (1) 'none,' and a few (2) 'calls from 
parents disagreeing with detention' (see Table 22). 
-
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Table 22. Frequencies of Perceived Disadvantages for Principals 
Number Realit 
4 none 
2 hard to sell staff wide 
and maintain consistency 
of staff members 
2 not always aware of 
student discipline 
problems 




takes more time 
hard BETAS may not come 
around easily 
Number Assertive Disci line 
7 none 
2 may get calls from 
parents disagreeing 
with detention 
1 some parents may not 
take responsibility for 
detention 
1 may not realize which 




may reduce interaction 
with kids 




Both discipline models are widely used, and both use assumptions, 
logic, and teacher endorsements in their promotions and books; but 
the observation of actual practice in schools is the best·way to 
evaluate any model. These results seem to make several justifiable 
conclusions. However, rival hypotheses may have to be weighed because 
(1) the teachers are asked to be evaluators of the system and themselves, 
and (2) because they may be idiologically oriented to the system they 
use. 
The research hypothesis is not supported by the data. While in 
many areas the results were similar, significant differences were 
noted in several areas. Reality Therapy teachers reported spending 
more time outside of class on discipline disturbances than Assertive 
Discipline teachers. When teachers were outside their regular class-
room with their class, Reality Therapy teachers rated their model more 
effective in controlling discipline disturbances. 
Regarding the frequencies of six different areas of discipline 
disturbances for ALPH and BETA students, several differences were dis-
covered. For 'students not having materials ready when they should' 
Assertive Discipline teachers scored their model more effective, while 
for stopping future disturbances, Reality Therapy teachers scored their 
model higher in all six areas. In four of the areas, Assertive 
Discipline teachers reporte4 shorter time to stop a disturbance, with 
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only 'unattentive students, or not listening to directions' being the 
only area where Reality Therapy teachers reported less time. 
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Clearly, the two models differ in the.amounts and types of time 
taken, and the effectiveness in reducing future disturbances. 
In evaluating the data from this study, consider the introduction, 
which noted that the discipline model a school uses should have outcomes 
that closely align themselves with the goals of the district, and have 
the most positive side effects. Both models are, according to teachers, 
effective in controlling classroom discipline. While Reality Therapy 
was viewed as taking more time, it had advantages in stopping future 
behaviors. The information provided by the 'rating scale' questions 
supported these findings. 
But what if the goals that the model produces do not fit the 
schools overall goals? Viewed from the concept of systems theory, the 
schools do most of their processing on the students. Their measurement 
of success should be directly related to the finished product, the 
student graduating or leaving the school. Although the advantages 
and disadyantages to teachers·and principals were requested, the most 
critical evaluations of their personal feelings should be directed to 
the advantages and disadvantages of the student. In this portion of 
the study, teacher responses seemed deeply divided. 
The advantages should be weighed in accordance with how desirous 
they are as goals. With Assertive Discipline for instance, would educators 
entertain goals that gave top priority to knowing the rules and the 
consequences for disruptive behavior? These hardly seem plausible 
in a democratic society. While three Assertive Discipline teachers' 
students experienced positive experiences, three times as many considered 
rules and consequences as being a major advantage. If we behaviorize 
our results into educational goals, then (1) students should be able 
to list school rules and (2) students should be able to list consequences 
of breaking the rules. Canter, eventually in his book, proposes positive 
reinforcement, but this is not viewed by a majority of those teachers 
using Assertive Discipline as a major advantage of the model. While 
it cannot be assumed that teachers using Assertive Discipline do not 
emphasize self-discipline and self-concept, their own perception of the 
model they are using, does not expose advantages consistent with these 
goals for young citizens in a democratic society. 
Reality Therapy teachers gave one advantage'top consideration: 
'students accepts responsibility for their own behavior,' and the 
philosophy here seems to be working from within. The student cannot 
initially know the rules because he will help develop them, he cannot 
describe the consequences because he will ultimately set his own consequences. 
Does a goal of 'the student will accept responsibility for his own 
behavior' seem like a goal for a school in a democratic society? It 
would seem so. The second most frequent advantage, although not as 
numerically significant was: 'improves student self concept.' According 
to our literature review, this aspect can only help a student's achieve-
ment and behavior. 
Perceived disadvantages for the student should also be weighed. 
If we drop the 'none' and •~nitial adjustment' category from each side, 
we have two lists of disadvantages that, with the exception of a single 
response, were only alluded to by one person. While it could be 
hypothesized that these singular responses are not numerically 
significant, it is assumed that each of these is a valid critism, 
The lack of more numbers was probably a function of. teacher,personal 
preference for model and the inability to accurately perceive 
disadvantages. The importance of these disadvantages in this study 
55 
are not their exact meaning, but in their existance. Both models have 
disadvantages that are also side effects that must be addressed in 
evaluating a discipline model. In several specific instances, the 
disadvantage of one model is a perceived advantage for the other. The 
disadvantage of 'solution at time must be immediate', for Reality Therapy, 
is in contrast to Assertive Discipline's advantage 'immediate consequence' 
strategy. Likewise the disadvantage for Assertive Discipline of 
'students could have more input in rules', is a perceived advantage 
of the class meeting in Reality Therapy. 
By looking at the Glickman article, we can see that.these models 
are on either ends of his classroom control continuum. 20 Some might 
wish to drop analysis at this point, because it appears that the 
problem lies in different fundamental philosophical positions. To do 
that would communicate the idea that schools are run for philisophical 
positions, and not for students. 
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Although Assertive Discipline was shown to be equally effective 
in controlling classroom disturbances, previous research has not shown 
any positive correlations between assertiveness and school achievement. 
Assertive Discipline teachers saw time on task as an advantage, but 
the effectiveness only relates to the quality of tasks. This, of 
course, would also be true for Reality Therapy. In conclusion, the 
weight of evidence leans towards the Reality Therapy model, based 
upon the relative value of the advantages when compared as valid 
educational goals. 
Should all schools in the study turn to Reality Therapy? Hardly; 
both models are perceived as effective. Assertive Discipline is easier 
to initiate, and it does not require the intense interpersonal skills 
necessary for effective use of Reality Therapy. Because of these 
skills, all teachers may not be comfortable using it; and for schools 
with severe discipline problems, Assertive Discipline is a relatively 
easily implemented and understood system that with administrative 
support can turn discipline problems around. Instead of calling one 
model good and one bad, it is preferred to compare the two systems 
to the discipline continuum model. Classroom management is crucial to 
learning and Assertive Discipline will effectively manage classrooms. 
But when the immediate problems have been turned around, the school 
would be wise to consider Reality Therapy as a natural evolution in 
the road to the citizen with responsible self control in our society. 
The perceived advantages for the teachers again are basically 
different. Reality Therapy teachers gave multiple responses to 'ignore 
the causes of behavior, look at positive influence', 'students become 
self managers', and 'confrontations disappear, coolness and rational 
actions'. These advantages highlight improved teacher-student relation-
ships and student personal development. These advantages, if turned 
into goals, are positive in educational outcomes. The Assertive 
Discipline teachers advantages, with multiple responses, were 'easy 
to maintain', discipline consistency', 'saves teacher's time', and 
'fewer arguments'. These advantagGs could be described as efficient, 
but if expressed as educational goals, seem more teacher centered. -The 
educational goals should be student centered. 
Teacher disadvantages of 'none', for multiple persons in both 
groups, may indicate true allegiance, or not enough thought. 'Time 
consuming', and ~eacher patience' also received responses from both 
groups. The rest of the disadvantages received single responses. 
As viewed, all these disadvantages indicate that to be successful, 
both groups of teachers have t6 be patient, and take the time to 
operate the model correctly. Consistency keeps the effectiveness high, 
and this is true for many applications in education besides discip~ine. 
Principal advantages by both groups listed 'fewer discipline 
referrals' as most frequent. The appropriate goal of fewer discipline 
referrals is not necessarily positive, except that it implies improved 
teacher effectiveness, improved student self control, and greater 
principal time for positive influence. Reality Therapy teachers also 
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indicated that respect, rapport, support, and positive relationships 
were advantages to the principal. These additional advantages are 
positive in nature to the development of self worth. 
The disadvantage to the principal 'none' was the top rated 
response. For principals using Reality Therapy, 'maintaining staff 
consistency' and 'not always aware of student discipline problems', 
also received multiple responses. These imply that the Reality Therapy 
model is not introduced and left to operate by itself, but requires 
constant monitoring and feedback. Time will be spent in an effective 
program, and lack of awareness of problems would seem to be more a 
problem of monitoring, or lack of initiative. Eor Assertive Discipline 
principals, 'may get calls from parents disagreeing with detention', 
was the only other multiple response. This seems logical as Assertive 
Discipline strives to move some responsibility onto the shoulders of 
the parents. The teachers were also concerned about the possibility 
that the principal may lose touch with the students because of fewer 
referrals, but again this would not be the fault of the model, only 
of the principal. 
Greater validity could be added in future studies of this nature 
by using trained observers, and by using larger populations. Also 
student reactions and principal reactions could also be sought, and 
self concept scales, exact discipline disturbance records, and other 




As discipline continues to be a concern of the public, teachers, 
and administrators, very little large scale research has been done in 
this area. There are many current models being promoted, but schools 
need more practical information about each of the models to make 
educated decisions. The purpose of this study was to compare two 
popular discipline models, Reality Therapy and Assertive Discipline, 
in their time efficiency, frequency of disturbances, and personal 
feelings about the models. 
Twenty-four school teachers from eight individual schools were 
selected because their school had adopted, or encouraged the use of, 
one of the discipline models to be studied. These teachers were 
hand delivered copies of a survey questionnaire designed to elicit 
information relating to the research questions. The questionnaires 
were collected and results tabulated. 
Both models had minimum parent and principal referrals and used 
similar amounts of 'in class' time in dealing with discipline disturbances. 
The percentage of students causing the majority of discipline disturbances, 
and effectiveness ~n dealing with students not in their class was again 
very similar for both groups. Discipline disturbances were divided 
into six areas, and the teachers rated their discipline model in 
each area. Throughout this section, Reality Therapy scored lower in 
one area: 'students not having materials ready when they should have.' 
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Other than this one instance, the findings generally showed frequencies 
of the different models were similar. Also effectiveness in stopping 
the various areas, stopping future disturbances for problem children,· 
and the time necessary to stop the disturbances were alike. 
Reality Therapy,teachers generally spent more out-of-class time 
on discipline disturbances, and they were better at controlling future 
disturbances with the majority of children, than were Assertive 
Discipline teachers. Assertive Discipline teachers scored their model 
as less effective in controlling discipline when their class was outside 
the classroom than Reality Therapy teachers. 
The greatest differences in teacher responses were in the 
perceived advantages and disadvantages of the models. For advantages, 
Assertive Discipline teachers stressed knowledge of rules and consequences, 
simpleness, consistency of discipline, and time saving. Reality Therapy 
teachers stressed self control, good communication, improved self 
concept, emphasis on positive, and rational actions. For Assertive 
Discipline teachers the disadvantages were time consuming, need for 
patience, and possible parental conflict, while Reality Therapy teachers 
indicated initial difficulty for students and staff, time needed, and 
maintenance of the program. 
Both Reality Therapy and Assertive Discipline are effective in 
controlling discipline disturbances. In finding such, other perceived 
advantages and disadvantages must be weighed. The advantages of 
Assertive Discipline are rudimentary and time efficient, according to 
teacher's perceptions, while teacher perceptions of advantages in 
' ' 
Reality Therapy stress relationships, inner growth, self concept, and 
problem solving. Most schools would prefer the latter goals for their 
discipline style. 
Because either of these methods will work, schools should 
evaluate their educational goals, and compare them to-the perceived 
advantages of the different models. Then they can make accurate 
decisions on the paths they should follow. 
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Discipline -is an area of major concern by the public in 
the operations of its schools. I am conducting a survey 
comparing discipline styles. The study is concerned mainly with 
the negative or punitive aspects of using each style. The study 
looks at the effectiveness and time usage in dealing with discipline. 
disturbances. The final section deals with your personal feelings 
about the discipline style. 
Would you complete the following research form and assist 
me in this proj~ct. I will set a time convenient for you, 
for me to personally pick up the survey. The survey is anonomous, 
and,I will send a copy of the results to you or your principal, 




University of Northern Iowa 
Dr. Norman McCumsey, Advisor 
Teacher Evaluation of Discipline Styles 
Discipline Style You Are Using 
· Is this style used school wide? 
,__ __________ Grade Level Taught 
IN THE FOLLOWING RESPONSES, REFER TO THE CURRENT SCHOOL YEAR. CIRCLE THE BEST 
ANSWER, OR FILL IN THE SPACE WHERE APPLICABLE. 
1. How much in-class teacher time is spent dail~ to control discipline disturbances? 
0-5 minutes 5-~5 minutes 15-30 minutes J0-45 minutes more 
2. How much out of class teacher time is spent weekly to control discipline disturbances: 
(time during breaks,planning periods, in conference, before and after school,and 
ti~e spent talking to others about specific discipline disturbA.nces) 
I , 
Q;.10 minutes 10-30 minutes J0-45 minutes 45-60 minutes more 
3. · How many times do you send any student monthly to see the principal about discipline 
disturbances? (include time's student is sent from room for time out) 
0-4 t,-mes .5-8 times C 9-12 tines 1,3-16 times more -----
4. How many principal contacts do you make monthly to confer about disipline 
disturbances'l 
0-4 t;t~es .5-8 times 9-12 times 1,3-16 times more _______ _ 
. 5. How many individual parent contacts do you make monthly concerning discipline 
disturbances? 
I 
0-4 times 5-8 tillES 9-12 times 1,3-16 times more -------
6. How many students in your class (or classes) account for at least 50% of ~he 
time you spend on discipline disturbances? 
0-2 students .3-.5 students 6-8 students· 9-11 students more, ___ _ 
7. In reference to the previous question,.how many students do you teach? approx. 
THESE QUESTIONS DEAL WITH DISCIPLINE DISTRACI'IONS OUTSIDE YOUR RECULAR CLASSROOM 
(hall, lunchroom, playground, sponsered activities, etc.) 
8. With reguard to your regular class, or students, how effective do you feel your 
discipline style is when you are outside the regular classroom compared to when 
you are inside your regular classroom? 
not as good almost as good just as good a little better other ------
-9. How do students whom you have never had respond to your discipline styie in 
handling discipline disturbances? · 
· excellent fairly good acceptable not too well other ----------
10. In difficult situations, what do you do to control discipline diturbances? 
When you encounter the areas of ·discipline distur~nces belo_w, think of the amount 
of time it takes to stop the behavior for the different groups of students. Using 
the rating scale below, put the appropriate number in each box according to the 
.· amount of time this discipline style takes to stop it. The rating scale is: 
·1 - 0-5 seconds 
2 - 5-15 seconds 
·.3 15-60 seconds 
4 - longer _______ _ 
DISCIPLINE DISTURBANCE AREAS ALPHA STUDENTS BETA STUDENTS 
student-student talk or disagreements 
' 
unattentive student or not listening 
to instructions 
students do not have materials ready I 
that thev should have I 
student foolishness, clowning around, I I 
playins: games ; 
students pushing, shoving, or hitting l 
' I 
' 
student attempting to redirect I 
l 
classroom activities l 
· THE FOLLOWING QUESTIONS REFER TO YOUR PERSONAL FEELINGS ABOUT THE DISCIPLINE STYLE. 
What do you see as the.major advantages of the discipline style for the student? 
What do you see as the major disadvantages of the discipline style for the student? 
What do you see as the major advantages of this discipline style for the teacher? 
What do you see as the major disadvantages of the discipline styl~ for the teacher? 
What do you see as the advantages of this discipline style for the pricipal? 
What do you see as the disadvantages of this discipline style for the principal? 
· Thank you 
.. In question number 6 on the previous page you counted the students who took at least 
· 50% of your discipline disturbance time. For purposes of this instrument, we will' 
-refer to these students as BEI'A $tudents. We will refer to the remainder of students 
that you work with as ALPHA students. 
PLEASE ANSWER THE QUESl'-IONS BELOW CONCERNmG SIX COMMON AREAS OF DISCIPLINE DISTURBANCES. 
Think of the amount of times that you encounter each of the areas of discipline 
disturbances in the classroom. Rank each area according to the number of times 
you encounter it. For the area you encounter the most, put a '1' in the box 
following. For the second most f+equent put a '2' in the box following, and 
so forth up to 1 6 1 • Also please think of your BEI'A students as you do that column, 
and your ALPHA students as you do that column. 
_DISCIPLINE DISTURBANCE AREA ALPHA STUDENTS BEI'A STUDENTS 
student-student talk or disagreements 
unattentive student or not listening to 
instructions 
stu&ents do not have materials ready that 
they should have -
student foolishness, -clowning around, 
pla:viruz: games 
students pushing, shoving, hitting 
I 
student attempting to redirect clas~room I 
activities 
Think of when you encounter the areas of discipline disturbances and the effectiveness 
in handling these situations for different students. In the_ table below, _consider 
each area and the .type of student and choose the number of the corresponding term 
_that best fits that situation, and put that number in the blank. The rating scale 1st 
1 - good 
2 - acceptable 
3 - poor 
DISCIPLINE DISTURBANCE AREA 
student-student talk or disagreements 
unattentive student or not listening 
to instructions 
students do not have materials ready 
that thev should have 
student foolishness, clowning around, 
pla:viruz: games 
students pushing, shoving, or hitting 




How effective is this 
style in stopping the 
discipline disturbance 
ALPHA BEI'A 
I i I 







How effective is this 
style in reducing this 
behavior in the future 
ALPHA BEI'A 
